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DESCRIPTION
This seminar is justified on the premise that students have already acquired a solid theoretical
background about research. Participants will have the opportunity to examine the tenets of
research converted into practical activities. This approach will fuse theory and practice and will
provide opportunities for students to examine the applicability of research, as a potential tool for
reflective language teaching in classrooms settings. The overarching goal of this seminar is to
provide students with the opportunity to consolidate their research methodology and assure its
coherence with the pedagogical intervention. The program focuses on designing, piloting and
implementing the data collection instruments.
SEMINAR GOALS
In this seminar participants will:
1. Present and discuss their research proposals.
2. Consolidate the theoretical tenets that support the instructional design of the project.
3. Work cooperatively in problem solving situations aimed at articulating the pedagogical
intervention and the research methodology (emphasis on the data collection instruments).
4. Design, validate and reflect upon the piloting of the data collection instruments.
5. Design the overall methodology that will guide their project (setting, participants, etc.)
TOPICS
1. Types of qualitative research in education: action research, case study, ethnography, narrative
analysis, etc.
2. Pedagogical design: principles
3. Design, validation and/or piloting of instruments for data collection
4. Ethical issues when conducting research
5. Issues connected to the research methodology: participants, setting, and teachers’ role.
METHODOLOGY
The seminar centers on student and teacher-led discussions and workshops related to students’
research inquiry. Students will work cooperatively in small groups in which they will have
opportunities to discuss areas of concern. Part of the methodology includes individual work on
the design of the methodology chapter. This implies theoretical research and practical tasks as
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students assume their role as researchers. The methodology requires students to give oral and
written reports. Collaborative work is a pillar of this seminar. Therefore, all students should
contribute to the improvement of peers’ research proposals. The methodology and the contents
addressed in the seminar will be flexible. There will be the chance to adjust them in the light of
students’ progress, felt needs and the status of the projects. Occasionally, guest speakers will be
invited to illustrate the design and application of methodologies and pedagogical interventions.
ASSIGNMENTS AND EVALUATION
Activity
Class
participation

First paper

Second
paper

Research
Design

Description
If you arrive later than fifteen minutes after the class begins, it will
be considered a tardy. Two tardies will count as one absence. You
will fail the class if you have 4 unexcused absences. All students
are expected to provide and receive written feedback to the
presentation of each of the sections of the thesis to/from their peers.
With four absences to class, students fail the course according to
the University Regulations.
Students will present the statement of the problem that should
include the diagnostic stage or the needs analysis done, the research
questions that emerged from the diagnosis, the research objectives
and the justification (length: maximum 10 pages double-spaced). A
two page preliminary draft of the research methodology should be
included.
Students with an
Students who do not have an
“intervention, action plan”:
action plan / intervention:
Paper on piloting of the
Paper on the piloting of the
intervention: The report must
main instrument for data
include a careful and critical
collection. It must include a
reflection on the effectiveness of description of the design,
the instrument (artifact/lesson)
validation and/or piloting.
in promoting expected changes
and in connection to the
problem and if it allows to
respond to the research
questions
Students will submit the final version of the methodology chapter
in which they will describe the research approach, the type of
study, the setting, the participants, the researcher’s role, the ethical
issues, and the instruments for data collection. Samples of the
instruments for data collection should be included as appendixes.
Attach drafts of consent forms. Also, include a short review of the
validation and piloting of the instruments.

Percentage
All classes:
Grade: 15%

Grade: 25%
Due date:
March 21st

Grade: 30%
Due date:
May 9th

Grade 30%
Due
June 13th
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SEMINAR OUTLINE:
Session
Topic
Week
Week
1

Week
2

Tuesday,
February 14

Tuesday,
February 21

Introduction to
the course

 Presentation of the program, methodology, assignments and assessment criteria
 Students’ proposals: Update

Statement of the
problem:
Empirical and
theoretical
support

 Constructing arguments in the research problem: Gathering empirical evidence and theoretical
support
 Presentation on the needs analysis / theory and/or research review to identify a problem and
the research questions, research objectives and pedagogical objectives (feedback session)
Reading: Zacharias, N.T. (2012). Chapter 3: Research questions (pp. 47-64)
 Constructing arguments in the research problem: Gathering empirical evidence and theoretical
support
 Presentation on the needs analysis / theory and/or research review to identify a problem and
the research questions, research objectives and pedagogical objectives (feedback session
continued)
Reading: Zacharias, N.T. (2012). Chapter 3: Research questions (pp. 47-64)
 Key aspects for the instructional design
 Different methodologies and approaches
 Discussion of research articles that incorporate a pedagogical intervention
Readings:
1. Pineda, J. E. & Tamayo, L. H. (2016). E-moderating and E-tivities: The implementation
of a workshop to develop online teaching skills in in-service teachers (pp. 98-114)
2. Carreño Bolívar, L. (2014). Collaborating and interacting: Walking together towards our
learning community.
 Guidelines for interviews & focus groups. Interviewer’s skills.
 Students will bring copies of their interview formats (group work-feedback session)
Reading: Edwards, R. & and Holland, J. (2013). Chapter 3: What forms can qualitative
interviews take? (pp 29-42), Chapter 5: What sort of research tools can be used in conducting
qualitative interviews? (pp. 53-64) and Chapter 6: What are the practicalities involved in
conducting qualitative interviews? (pp 65-77)

Tuesday,
February 28

Statement of the
problem:
Empirical and
theoretical
support

Week
4

Tuesday
March 7

The pedagogical
plan: Guidelines

Week
5

Tuesday
March 14

Gathering
spoken data

Week
3

Specific themes, readings, and assignments
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Week
6

Tuesday
March 21

Structure of the
instructional
design

Week
7

Tuesday
March 28

Gathering
spoken data

Week
8

Tuesday
April 4

Gathering
observed data

Week
9

Tuesday
April 18

Gathering
written data:
surveys and
journals

Week
10

Tuesday
April 25

Paradigms and
research designs

Week
11

Tuesday
May 2

The research
design:
Selection of
participants

Week
12

Tuesday
May 9

The research
design:
Selection of
participants

 Presentation on the plan for the pedagogical presentation: tenets, organization, chronogram
Feedback session (students with a pedagogical intervention / action plan)
Reading: Teijlingen, E. V. & Hundley, V. (2001). The importance of pilot studies
 Oral narratives
 Class conversations
 Feedback session for students using oral narratives or class conversations
Reading:
Pavlenko (2007). Autobiographic Narratives as Data in Applied Linguistics
 Observations and field notes: Guidelines for note-taking
 Students will bring copies of the formats they will apply for gathering observed data (group
work-feedback session)
Reading: Yin, R. K. (2011). Doing fieldwork. (pp. 109-128)
HO L Y
W E E K
April 10-14
 Guidelines for the construction of surveys
 Students will bring copies of their survey formats and/or journals (group work-feedback
session)
Reading: Selected chapters from Brown, D.
 Discussion on selected qualitative research designs: ethnography, case study, grounded theory,
narrative research, and phenomenology.
Reading: Creswell, J. (2005). Five qualitative approaches to inquiry. (pp.53-84)
Feedback session on the research design
 Guidelines for the selection of participants and the description of the setting
 Students present criteria for participant selection
 Students present consent forms
 Reading: Mcmillan & Schumacher. (2007). Qualitative research design. Purposeful sampling
(pp. 407-421). feedback session 1
 Guidelines for the selection of participants and the description of the setting
 Students present criteria for participant selection
 Students present consent forms
 Reading: Mcmillan & Schumacher. (2007). Qualitative research design. Purposeful sampling
(pp. 407-421). Feedback session 2
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Week
13

Tuesday
May 16

Theoretical
foundation of a
research project

Week
14
Week
15

Tuesday
May 23
Tuesday
May 30

Theoretical
foundation of a
research project
Development of
projects

Week
16
Week
17 &
18

Tuesday
June 6
Tuesday
June 13 & 20

Development of
projects
Grading of
papers

 The elaboration of the theoretical framework and the state of the art
 Students bring power point presentation on the main constructs that support their proposals
(feedback session)
Reading: Rocco & Plakhotnik (2009). Literature reviews, conceptual frameworks, and
theoretical frameworks: Terms, functions, and distinctions.
Recommended: Maxwell, J.A. (2013). Chapter 3: Conceptual framework. What do you think is
going on? (pp. 39-72)
 The elaboration of the theoretical framework and the state of the art
Students bring power point presentation on the main constructs that support their proposals
(feedback session continued)
Part 1: feedback session for students with pedagogical intervention /action plan
Part 2: feedback session for students without a pedagogical intervention
Students work autonomously on the final paper and submit it.
Students will be given feedback on their final paper

ACADEMIC EVENTS
Writing Research Conference
TESOL 2017
International Convention and English Language Expo
AERA 2017 Annual Meeting. Knowledge to Action:
Achieving the Promise of Equal Educational
Opportunity
ESOL Colombia II: Think global, act local: Connecting
and Innovating in ELT
Language Teaching Research Colloquium

INSTITUTION
Universidad Javeriana
TESOL international Association
AERA
American Educational Research
Association
Universidad de La Sabana
Universidad de los Andes

COUNTRY
Colombia
USA
Seatle
USA
San Antonio, TX

DATE
February 15-18
March 21-24

Chía Colombia

May 11-13

Colombia

July 17-21

April 27- May 1
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